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Introduction

The Writing Framework was published by the Department for Education (DfE) in July
2025 to address long-standing concerns about writing standards in primary schools in
England. The DfE report writing outcomes had not recovered since the Covid
pandemic, with disadvantaged and pupils with Special Educational Needs and
Disabilities (SEND) particularly affected - only 30% of SEND pupils met expected Key
Stage 2 standards in writing in 2024.

In response to this, Durham County Council’'s SEND & Inclusion Service wanted to
explore ways to improve writing outcomes for children and young people with SEND
who attend an Enhanced Learning Provision (ELP) within County Durham. Working in
partnership with Crick Software and Leadgate Primary School, a small-scaled project
called ‘Boosting Writing Skills with Clicker’ was implemented to investigate the
effectiveness of using Clicker software to support the acquisition of writing skills for
children educated in an ELP setting. The project was led by Julie Brown, Advisory
Inclusion Teacher for Assistive Technology (AT), from the Cognition & Learning Team
within the SEND & Inclusion Service.

Project objectives

+ To assess the effectiveness of Clicker support writing software in enhancing the
writing skills of children and young people educated in an Enhanced Learning
Provision (ELP).

+  To compare students' writing performance before and after the use of Clicker
software.

« To evaluate the effectiveness of using Clicker to aid independence and
empower students to become independent learners.

Leadgate Primary School

Leadgate Primary School is one of eight primary schools in County Durham with an
Enhanced Learning Provision (ELP) called NEST (Nurturing, Education, Succeeding
Together). NEST is designed to support Key Stage 2 pupils who have identified needs
in social communication and interaction, as well as cognition and learning. By offering
a highly structured, nurturing environment, pupils can thrive academically, socially, and
emotionally. NEST provides tailored teaching, life-skills development, and specialist
interventions for up to eight pupils, working closely with families and the local authority
to ensure each child’s needs are met. NEST is managed by Helen Handy, class
teacher and Deputy SEND Coordinator for Key Stage 2 (SENDCO KS2), who ensures
each child develops confidence, independence and the skills needed to succeed in
their learning and wider life.



Why is writing so challenging for children?

Writing is recognised as a complex task, placing unusually high demands on young
learners because it requires them to think, organise, remember, and transcribe ideas
all at the same time. The DfE’s Writing Framework (2025) describes writing as one of
the hardest challenges pupils face at school because proficient writing requires
coordination of many complex sub-skills, outlined below.

1. Writing requires managing multiple processes at once
Writing is a high-cognitive-load task because children must manage many processes
at once (ideas, vocabulary, spelling, handwriting, grammar, and structure). Skilled
writing requires simultaneous control of:

e Spelling

« Handwriting

e Grammar

« Sentence construction

e Paragraphing

e Cohesion

e Purpose and audience

2. Writing overloads a child’s working memory

Writing is more demanding than speaking or reading because children must manage
many processes at once (as identified above) and this places large demands on a
child’s working memory.

3. Transcription skills (handwriting + spelling) are not yet automatic

Mastering transcription skills takes time and when handwriting and spelling are not
fluent, children have difficulty focusing on ideas and/or structure of writing tasks. Many
young children and children with SEND, have not automated the basics of forming
letters and spelling words, and writing only becomes fluent once pupils achieve
automaticity in transcription, freeing cognitive space for composition. Without this
automaticity, children focus heavily on how to write instead of what to write.

4. Writing requires sophisticated language skills
To write effectively, children must understand:
e Sentence structure
e Grammar
e \ocabulary
e How written language differs from spoken language

Writing requires more complex vocabulary, grammar and sentence control than
everyday speech, so children need time to develop these skills. Moving from spoken
to written language is a major developmental leap.



5. Generating ideas is harder than we assume
While reading involves recognising meaning, writing involves generating meaning.
Children must produce rather than receive language, making writing slower, more
effortful, and more cognitively complex. Many children report difficulty with:

e Deciding what to write

e Finding ideas

e Knowing how to structure them

National Literacy Trust research (2025) reveals 1 in 3 children struggle with generating
ideas, and many find planning and structuring writing challenging. Even confident
writers can become stuck when they face a blank page. Many children struggle to
think of what to write, plan it, or structure it, which can lead to frustration or avoidance.

6. Motivation, confidence, and fear of ‘getting it wrong’ play a role

Many children feel pressure around correctness, which can limit creativity and
engagement. Research shows that anxieties about not knowing what to write, making
mistakes, or running out of ideas can significantly hinder progress. Fear of mistakes
and uncertainty about what “good writing” looks like can reduce motivation and make
writing feel harder.

Why was Clicker chosen for the project?

Clicker is an award winning, child-friendly word processing program with additional
support tools designed to guide children through the processes of planning, writing,
and reviewing their work, helping them become more confident and independent
writers. Key features and benéefits include:

1. Planning Tools (Clicker Board)
« Helps children organise ideas using pictures, words and audio.
e Supports with the generation of ideas, creativity and content of writing.

2. Writing Support (Clicker Grids, Sentence Sets, Word Banks)
e Provides vocabulary, sentence starters and structure.
« Helps children who find a blank page difficult or need scaffolding aids.

3. Speech Feedback, Word Prediction & Spelling Help
e Clicker reads words and sentences aloud so pupils can check their own work.
o Word prediction suggests words to keep writing flowing and help pupils write
more independently and without needing an adult as often.

4. Voice Notes
o Children record ideas orally instead of trying to remember everything.
e Reduces cognitive load and supports working memory.



5. Visual Support (Widgit Symbols & Crick Picturize)
o Adds helpful images to words and Clicker grids.
e Supports comprehension, word-finding and memory.

6. Word processing
e Typing is easier and less tiring than handwriting.
e Typing can remove physical barriers such as poor fine-motor control, slow
writing speed, fatigue, or untidy handwriting.
o Work is clearer and more readable, helping children feel more confident.

7. Clicker Analytics
« Tracks how each child works and produces a final piece of writing.
o Helps teachers tailor support more effectively and inform planning.

8. Ready-Made LearningGrids
« 1000s of high-quality, ready-made differentiated activities are available at the
click of a button.
e Saves preparation time for teachers and support staff.

In summary, Clicker removes barriers to writing by offering structure, reducing

cognitive load and giving pupils the tools they need to express their ideas
independently.

Outline of the project

The project was a small-scaled project, involving one primary school with an ELP for
the duration of one school term. Nine children participated in total (6 boys and 3 girls),
aged between 7 and 11 years. This group included all eight pupils currently attending
the ELP, alongside one additional mainstream pupil who was invited to take part as
staff felt this student would benefit from the additional support provided by Clicker.

The children represented a range of neurodivergent profiles, with needs associated
with autism, ADHD, speech, language and communication difficulties, sensory
processing differences, and specific learning difficulties, including dyslexia. Most of the
children experienced significant challenges with writing. For some, generating ideas
was difficult; for others, the physical and cognitive demands of writing, such as keeping
pace with their thoughts, forming letters, spelling, or organising sentences were the
main barriers. Several pupils also experienced difficulties with working memory,
making it harder to retain ideas long enough to transfer them onto the page. Together,
these challenges often led to frustration and a reluctance to engage in writing tasks,
making this group particularly well suited to participate in the project.



To obtain impact data, school staff undertook a pre-assessment task with each child
before the project commenced. They also completed an identical post-assessment
task at the end of the project.

After the initial pre-assessment task was undertaken, Clicker was introduced to the
children in a structured and considered way. Staff were trained in the use of Clicker to
ensure they understood the software fully and could competently use it with the
children. Software settings were changed to meet individual needs e.g. male/female
voice, automatic capitalisation turned off, background colour changed, font size
increased etc and a profile was created for each child. This meant Clicker was
automatically set up to suit individual needs and preferences each time of use.

Following this, Clicker was introduced gradually. At first, the basic functions were
explored together—word prediction, text to speech feedback, and using templates in
the form of Sentence Sets, Connect Sets and Word Banks. Then, Clicker was
integrated into regular literacy sessions. Helen Handy created personalised Clicker
Sets linked to each child's targets and to the topics they were studying. The children
not only used Clicker for independent writing in Literacy sessions, but also in guided
group sessions, and for cross-curricular tasks such as science explanations and
history reports.

After nine weeks of Clicker use, the post-assessment task was completed with each
child. Results are featured on p.10-14 and full details of each child’s progress is

included in the appendices.

The pre and post assessment task

The pre and post assessment task consisted of six areas.
Writing

Concentration & focus

Motivation for writing

Typing

Underlying ICT skills

Confidence

2

Area 1 - Writing

For the pre assessment writing task the children were asked to write about their
favourite holiday (handwritten), and in the post assessment task they were asked to
write about their favourite school trip (using Clicker).



A rubric grid was used to score nine aspects of the children’s writing and an overall
score achieved. A maximum of 5 marks were awarded for each aspect, with a best fit
model used. A maximum of 45 marks could be awarded in total.

Scoring Guide — Best fit.
Excellent (5 marks): Mastery.
e Good (4 marks): Solid understanding with minor issues.
»  Satisfactory (3 marks): Fulfils brief or task
» Basic (2 marks): Some understanding, but with notable gaps.
* Needs Improvement (1 point): Very limited understanding with significant gaps.

The nine aspects of writing assessed were:
e Grammar
e Punctuation
e Spelling
e \ocabulary
e Sentence structure
e Coherence and organisation
e Content and creativity
e Presentation
e Length - Informed by DASH-2 (2024) Scaled Score Normative Data aged 8.00-8.11
years (free writing task).

See Appendix 1 for a copy of the assessment grid used.

Areas 2-6: Concentration & Focus, Motivation for Writing, Typing, Underlying
ICT Skills and Confidence.

The other five areas of the assessment consisted of a series of rating questions using
a Likert-type scale (where a level of judgement is given using a simple scale e.g.10-
point scale). Rating questions were used as this offered a consistent, meaningful
approach for staff completing the task, and thus would provide measurable, reliable
data for the areas of concentration & focus, motivation for writing, typing, underlying
ICT skills and confidence.



Example of a rating question using a Likert-type scale:

Outcomes of the assessment task

On a scale of 1-10 (1=very poor, 10=excellent), rate the child/young person’s

level of proficiency in each area.

Section 1 Concentration and focus

This is a child/young person’s ability to direct their attention on a task and maintain

that focus.

Section 1: Concentration

Post-project
judgement

Pre-project
judgement

Concentration in general.

In general, avoids distractions and
stays on task.

Can return to task after
interruptions.

Maintains attention during writing
tasks.

Can sustain attention on a task
when using ICT devices e.g.
computerJaptop/tablet.

Additional comments

Area 1: Writing

All children made progress in all areas assessed, and an in-depth analysis of each child’s
progress in writing can be found in Appendix 2. For summative purposes, below is a bar
chart illustrating the overall writing progress made by each child in the form of total scores,

with a maximum of 45 marks awarded.

- Baseline = data taken from pre assessment task
I Post Intervention = data taken from post assessment task
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Below is a summary of the collective progress made by the children in the form of average

scores. A maximum of 5 marks could be awarded for each area.

Writing Progress Overview (average scores)
5

4

0

Grammar Punctuation  Spelling Vocabulary Sentence Coherence & Content& Presentation Length
structure organisation creativity

w

N
Score

H Baseline ® Post Intervention

Progress was seen in all nine aspects of writing assessed, with significant progress in
presentation, content and creativity, coherence and organisation, spelling and
grammar.

Writing Progress Percentage Increase

Length

Presentation

Content & creativity
Coherence & organisation
Sentence structure
Vocabulary

Spelling

Punctuation

Grammar

)
S

50% 100% 150% 200% 250%
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Areas 2-6: Concentration & Focus, Motivation for Writing, Typing, Underlying ICT
Skills and Confidence.

Progress was seen in all additional areas assessed and is summarised below. A
maximum score of 10 could be awarded for each area.

Staff Assessment Overview

8

6

4

| i 1
: L]

Concentration and focus Motivation for writing Typing Underlying ICT skills Confidence

B Baseline ® Postintervention

A more in-depth analysis for each area is shown below. A maximum score of 10 could
be awarded per strand.

Area 2 : Concentration and focus

(in depth)
Concentration Avoids distractions and Canreturn to task after  Maintains attention during Sustain attention on a task
stays on task interruptions writing tasks when using ICT devices e.g.

computer/laptop/tablet

W Baseline mPostintervention

12
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Area 3: Motivation for writing

(in depth)
Motivation Shows interest Completes Attempts to Demonstrates Willingly Motivated by Shows
or enthusiasm  writing tasks improve or revise pride or engages in both technology and enthusiasm for
for writing tasks without frequent  written work ownershipin creativeand wantstouseit usingClicker
prompting writing structured for writing Software

writing task

W Baseline m Postintervention

Area 4: Typing (in depth)

Familiar with QWERTY Uses both hands Types at an appropriate  Makes minimal typing If made, can self-correct
keyboard layout and  together to type or uses speed for their age errors typing errors
locates keys with ease touch-typing techniques

B Baseline ® Postintervention

13
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Area 5: Underlying ICT skills (in depth)

Understands Canusea Can operate a Opens programs Saves, opens Familiar with Demonstrates Understands and
how to operate mouse/touchpad touchscreen independently and organises formattingtools basic applies basic
devices in effectively to effectively e.g. Microsoft documents  e.g. bold, bullet troubleshooting digital safety and
generale.g. turn control the Word, Clicker, appropriately points, font size e.g. reconnecting etiquette
on/off, log on etc cursor on screen DocsPlus etc. to Wi-Fi,

restarting etc.

W Baseline m® Postintervention

Area 6: Confidence (in depth)

Confidence in general Confidence in writing tasks Confidence at using ICT devices  Confidence in using Clicker
in generali.e. software
computer/laptop/tablet

H Baseline m Postintervention

14



Other outcomes of the project

Staff views

Pre-assessment Comments Post-assessment Comments

66

66

66

Child A relies heavily on adult
support and lacks confidence in
independent writing. Typing skills
are minimal and Child A has no
prior experience of using Clicker.
Generating ideas is slow and
unstructured, requiring prompts.
Writing tasks feel overwhelming
and engagement is low without
continuous guidance.

Child B enjoys ICT but is a

reluctant writer, needing frequent
adult support. Their concentration
is short and engagement in
writing tasks is difficult to
maintain. Child B has no
experience of Clicker and
struggles to produce
independent, sustained writing.

Child C struggles to remember

their ideas and often forgets what
to write, making independent
writing difficult. No use of Clicker
before. Needs frequent support
to stay on task. Writing lacks
structure, limiting progress.

e 99

Child A works confidently with
Clicker producing structured
writing with improved fluency.
Ideas are generated more readily
and Child A demonstrates
independence in planning and
typing. Clicker has boosted Child
A’s confidence and creativity.

66 J
e 99

Child B writes confidently with
Clicker and shows improved focus
and independence. Ideas flow
more easily, their enthusiasm for
ICT has transferred to writing
tasks, reducing reliance on adult
support and significantly
increasing engagement and
productivity.

(Using Clicker speech tools and

writing frames, Child C now plans
and records ideas effectively.
Writing is more structured and
they work with greater
independence and confidence.
Clicker has helped with retaining
ideas, reducing frustration and
improving engagement in writing

66 - J

15



66

66

66

66

Child D has prior Clicker
experience but struggles
significantly due to dyslexia traits.
Their work is very basic at an early
Year 1 level and Child D lacks
confidence. Forming sentences
and expressing ideas
independently is extremely
challenging.

Child E has strong ideas but
struggles with handwriting and
pen grip, making writing slow and
frustrating. Despite creativity,
Child E finds it difficult to
complete tasks independently and
in a timely fashion. No previous
Clicker experience.

Child F is a slow writer because
they lacks confidence with
spelling, often stopping
mid-sentence to check words. It
disrupts flow and reduces what
they write. Child F needs frequent
support.

929

Child G writes as they speak with
poor grammar and presentation
(letter size, spacing etc) it is
difficult to read and decipher
work. Writing lacks structure and
clarity.

Clicker scaffolds have boosted
Child D's confidence and
independence. Child D forms
sentences with guides and
translates ideas into written
words. Writing is more structured
and fluent with greater
engagement in tasks.

e 99

66

It has really helped Child E.
Clicker allows them to express
ideas more quickly and
independently. Greater fluency is
evident.

r 99

Clicker spellcheck has boosted
Child F's confidence and
independence. Child F writes
more fluently without constant
interruptions. Their ideas flow
easily, and more work is
produced.

66
(

With the use of Clicker, Child G's
writing is clearer and more
readable, and they write with
greater independence.

929

J

66

16
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Child H enjoys use of ICT devices
and spends much of their free

time on them - this is Child H's With Clicker, Child H's ideas are
own agenda, not writing. No organised more clearly, and they
previous Clicker use. Child H's write with greater accuracy and
writing lacks punctuation and with the inclusion of basic
structure despite strong punctuation.

vocabulary and ideas, making
work disorganised.

66 / 66 /
r 929 e 929

Child I will write but often misses
the point of what they are
supposed to be writing about and

With Clicker, Child | writes with

lacks understanding. Child | often more independence and clarity
omits words or adds words that has increased. Their correct use of
aren't needed. Child | needs key words in a sentence has
frequent support as work is improved.

unclear and without structure,

66 / 66 J




Score

Pupils’ views

To obtain children’s views, staff were asked to complete a questionnaire with each
child which consisted of several statements with symbolised faces for pupils to indicate
their response. Questions were categorised into four areas.

1.
2.
3.
4.

Writing and Concentration
Motivation and Effort
Typing and Computer use
Using Clicker

In addition, staff could record oral responses from each child in a comments box.

Example question:

Instructions
Please think about how you feel when you do writing and computer
work. Circle the face that shows how you feel.

Rating Scale:
Excellent Good OK

Writing and Concentration

| can concentrate
when I'm writing.
| keep going
even if | get
distracted.

| listen carefully
to instructions.

| enjoy writing
stories or facts.

I can finish my
writing by myself.

ER
ey

DOD DD E@

DO DD

D@ ®
OO ©©

&

Below is a summary of the children’s responses, before and after the project. A
maximum of 4 could be scored in each strand.

Pupil Feedback Overview

4 Excellent —

3 Good

2 OK

TNot good

0

il Bl J

Writing and Concentration Motivation and Effort  Typing and computer use Using Clicker

B Baseline ® Postintervention

18



Additional comments from pupils

66

| like Clicker because you
don't have to write in your
book.

7 O\

9

| like that Clicker helps me
write sentences that
make sense.

66

7 2\

| like when Clicker talks
back to me because | can
hear what I've written.

VA

TR

66

| like the talk sets. | also
like the full stop because
it reads my sentence and |
can check it.

%
66

N

It is easier to use Clicker
because you don't have to
write with your pencil.

2
66

| like Clicker because it
gives me words to use but
| can still make my own
decisions and make my
own sentences.

29

N S

19



66

| like how easy it is to use
and fun. | like that | can
type my work rather than
write it.

2

66

Clicker can help you with
spelling a word.

2

20



Conclusion

Boosting Writing Skills with Clicker project set out to explore whether assistive
technology could improve writing outcomes, independence and engagement for pupils
with SEND educated within an Enhanced Learning Provision (ELP). Findings from this
small-scale project demonstrate Clicker had a consistently positive impact across all
areas assessed, with every child making measurable progress over the course of the
intervention.

Most notably, significant improvements were seen in key aspects of writing, including
presentation, content and creativity, coherence and organisation, spelling and
grammar. These gains suggest that Clicker’s structured support and reduced
transcription demands, enabled pupils to focus more effectively on the composition of
their writing, rather than the mechanical processes that often act as a barrier.

Beyond writing outcomes, the project also highlighted substantial improvements in
concentration, motivation, confidence, typing skills and underlying ICT
competence. Staff observations and pupil voice data indicated that children were
more willing to engage in writing tasks, sustained attention for longer periods and
demonstrated greater pride and ownership in their work when using Clicker.
Importantly, pupils were able to self-check and self-correct more independently,
reducing reliance on adult support and contributing to increased confidence as
learners.

Although the project involved a small cohort within a single setting, the strength and
consistency of the outcomes provide compelling evidence for the effectiveness of
Clicker as a reasonable adjustment for pupils with SEND who find writing challenging.
The findings suggest that embedding Clicker within daily classroom practice has the
potential to not only improve writing attainment but also support inclusion,
independence and learner wellbeing.

Furthermore, adopting Clicker at a whole-school level could strengthen ordinarily
available provision for pupils with SEND by embedding appropriate writing support
into everyday classroom practice. This aligns with the direction of national SEND
reform, including the SEND and Alternative Provision White Paper and planned
changes from 2026, which emphasise inclusive, high-quality provision and reduced
reliance on reactive support.

21



Next steps

Building on the success of this project, Durham County Council’'s SEND & Inclusion
Service intends to undertake the following steps:

1.

Extend the scale of the project

Expand the use of Clicker across additional Enhanced Learning Provisions
(ELPs) to explore its impact with larger cohorts and a wider range of SEND
profiles.

. Explore longer-term impact

Carry out a follow-up study with Leadgate Primary School to evaluate sustained
progress in writing length, stamina, and attainment over time.

Provide continued staff training and support

Offer ongoing continued professional development (CPD) to ensure staff are
confident in adapting Clicker resources to meet individual pupil needs and
curriculum objectives.

Boost writing skills through the DocsPlus project

Implement a similar project within a secondary school with an In-school
Alternative Provision to evaluate the effectiveness of DocsPlus (the sister
software for secondary-aged pupils) in enhancing the writing skills of children
and young people educated in such a setting.

Inform strategic planning

Use project findings to inform inclusion strategies across County Durham and
further develop the Experts at Hand model, as outlined in the UK Government’s
SEND White Paper 2026: Every Child Achieving and Thriving, to support
improved writing outcomes for pupils with SEND.

22
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Appendix 1: Writing Task Assessment Grid

Excellent Good Satisfactory Basic Needs Improvement
o Mastery. Solid understanding with minor issues. Fulfils brief/task Some understanding, but Very limited understanding
Criteria - R
5 marks 4 marks 3 Marks with notable gaps. with significant gaps.
2 marks 1 mark
Grammar Virtually no errors in grammar. |Few minor errors that do not affect Some errors that occasionally  |[Frequent errors that affect Grammatical errors affect all

meaning.

affect meaning.

meaning.

meaning.

Punctuation

Sophisticated punctuation
choices used with virtually no
punctuation errors.

More punctuation choices used with
few punctuation errors.

Basic punctuation used correctly
and consistently.

Limited punctuation used
inconsistently.

Little or no punctuation used.

Spelling Virtually no spelling errors. Few minor spelling errors. Several spelling errors. Frequent spelling errors. Most words spelled
incorrectly
Vocabulary Rich and extensive vocabulary, |Appropriate varied vocabulary. Satisfactory vocab used in Basic vocabulary with limited | Very limited vocabulary and

used correctly.

keeping with the task.

variety.

frequent misuse.

Sentence Structure

Complex and varied sentence
structures.

Mostly varied sentence structures.

Some variety in sentence
structures.

Repetitive or simplistic
sentence structures.

Limited evidence of
sentences.

Coherence and
Organisation

Ideas are well-developed,
organised and flow logically.

Ideas are organised and logical.

Satisfactory organisation of
ideas.

Some organisation, but ideas
may be unclear at times.

Lack of organisation, ideas
are unclear throughout.

Content and
Creativity

Content is creative, highly
engaging and original.

Content is engaging and shows some
creativity.

Content is satisfactory and fulfils
the task objective.

Content is basic with limited
creativity.

Content is unoriginal or lacks
creativity.

Presentation

Fluent, joined, consistent
handwriting or recording. Very
easy to read and fully
decipherable.

Consistent handwriting or recording.
Easily deciphered.

Words formed or recorded
correctly, regular spacing
between words.

Inconsistent presentation e.g.
irregular spacing, poor letter
formation and sizing. Some
mediation by adult likely.

Writing is difficult to
decipher. Mediation by adult
is frequently required.

*Length

141 words and over

91-140

61-90 words

41-60 words

Below 40 words

Scoring Guide — Best fit model with a maximum of 45 marks awarded.

. Excellent (5 marks): Mastery.

. Good (4 marks): Solid understanding with minor issues.

. Satisfactory (3 marks): Fulfils brief or task

. Basic (2 marks): Some understanding, but with notable gaps.

Needs Improvement (1 point): very limited understanding and significant gaps.

*Length — Informed by DASH-2 (2024) Scaled Score Normative Data aged 8.00-8.11 years (free writing task).
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Appendix 2: Progress Child A — Child |
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Contact information

Julie Brown

Advisory Inclusion Teacher for Assistive Technology

Cognition & Learning Team

SEND & Inclusion Service

Education Development Centre

Enterprise Way

Spennymoor

DL16 6YP

Telephone: 03000 263333

Website: www.durham.gov.uk/localoffer
Email: cognitionandlearning@durham.gov.uk

Crick Software Ltd

Crick House

Boarden Close

Moulton Park

Northampton

NN3 6LF

Telephone: +44 (0) 1604 671691
Website: www.cricksoft.com
Email: info@cricksoft.com
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